
51 
 

Chapter V 

Conclusion 

As the data findings and discussion have been explained in the previous 

chapter, thus this study then draws a big picture that is considered as the focus of 

this study on how the students’ anxiety dealing with the English public speaking. 

Hence this study leads to some conclussion as follows: 

1. Based on the result of the data findings, it was revealed that the students of 

English department of class 2C or the participants of this study are having 

medium to high level of anxiety as  the data presented in the 

questionnaires given to the participants.  

2.  There are two main factors that caused the students’ anxiety in English 

public speaking, those are the environmental factor and the personality 

factor or behavioral factor.  

3. Low self confidence and over thinking may lead the students to the high 

level of anxiety that will also caused them face difficulties in doing the 

activities dealing with the English public speaking. 

In conclusion, lecturers or teachers are the ones who should try to make reforms 

and improvement based on suggested effective methods and strategies in reducing 

anxiety, allowing students to build more self confidence and to be more motivated 

on learning English particularly speaking skills. 
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Suggestions  

Seeing that language anxiety can exercise disadvantageous influence on English 

speaking skills, it is important that English teachers not only recognize the anxiety 

as a major cause of students’ lack of success in communication but also support 

them to overcome their feelings of nervousness and discomfort. Based on the 

findings of this research, the following recommendations can be made. 

1. The English language lecturers or teachers should recognize the existence of 

the feeling of anxiety in learning and particularly speaking the English 

language and then should take initiatives for its effective reduction. They 

should identify individuals with signs of stress and anxiety and should apply 

appropriate strategies to help them respond to these feelings. 

2. The lecturers or teachers must behave in a friendly manner, being helpful and 

cooperative, making students feel comfortable when speaking in the class, 

ensuring students’ active participation in the classroom environment. This can 

also reduce, although not eliminate the anxiety between students and teachers 

to a considerable extent. 

3. The English language lecturers or teachers should study the feelings that cause 

the fear and anxiety among the students. It is essential to think positively, to 

realize that everyone can make mistakes learning a language and that making 

errors is a crucial part of the English language learning process. Convey to the 

students that perfection is an impossible goal and that it is not a necessity for 

success. 
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4. Discussion in the class about the feelings of anxiety should be initiated by the 

teachers and the teachers should also try to reduce the sense of competition 

among the students. They should affirm participation in class and clearly 

express that speaking in class will positively influence their mark, even if they 

make mistakes.  

5. The lecturers or teachers should provide students with a maximum of speaking 

time in a nonthreatening environment. This is done by adding small group 

activities, role plays, and pair works into their lessons. 

6. The lecturers or teachers should encourage students to have the confidence to 

make mistakes in order to obtain communication skills and their response 

towards a student’s errors should be tactful and pedagogical. 

7. The lecturers or teachers should advise students that they should not worry 

about what other students may think if he/she makes a mistake in the message 

that they are trying to communicate. Instead, students should focus on 

producing a message and make communication successful. The lecturers or 

teachers should always affirm a student’s effort to communicate, even if it is 

full of mistakes.  

8. If students conveyed lack of practice with speaking skills in their previous 

language learning experiences, respectively primary school education, the 

lecturers or teachers should adopt a communicative approach to provide 

students with more chances to practice their speaking skills. 
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9. To lower inhabitation it can be good to use group work so that the inhibited 

student does not have to face the whole class when speaking. It is more likely 

that useful verbal practice will take place in this situation than in a full class.  

10. It is important to base an activity on easy language so that the students can 

speak fluently and feel secure. A good way to make this work is to review 

vocabulary before starting.  

11. The students should dare, be willing and able to participate in conversations 

about familiar topics without preparation and exchange information about 

personal opinions and experiences. 

12. The English language lecturers or teachers should undergo training courses on 

language anxiety in order to make them aware of this complex issue and, 

henceforth, adopt and implement proper methods and strategies to cope with 

the phenomena, namely English speaking skill anxiety. 

Recommendations from this research are that every language lecturers or teacher 

can offer different ways of reducing language anxiety speaking skills based upon 

his/her personal observation during the teaching process. Thus, during this 

process, the role of language lecturers or teachers is considered highly crucial and 

their particular beliefs, perceptions and attitudes towards language learning and 

the teaching process have the potential of both causing and reducing language 

anxiety among the students.  

 

 

  



55 
 

References 

Brown, H. D. (1994). Principles of language learning and teaching (3rd Ed.). 

Englewood Cliffs, NJ: Prentice Hall 

Barry, K. (2003) Beginning Teaching, 2nd ed. Wentworth Falls, NSW: Social 

Science Press. 

Burnley, M., Cross, P., &Spanos, N. (1993). The effects of stress inoculation 

training and skills training on the treatment of speech anxiety. 

Imagination, Cognition and Personality, 12,355-366. 

Dörnyei, Z. (2001). Motivational Strategies in the Language Classroom. 

University of Nottingham. Cambridge Language Teaching Library 

Publisher 

Eharman, M. (1996). Understanding second language learning difficulties. 

Thousand Oaks, CA:  Sage. 

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom 

anxiety. Modern Language Journal, 70(2), 125-132. Retrieved June 28, 

2008 from: 

http://search.ebscohost.com/login.aspx?direct=true&db=ufh&AN=710934

7&site=ehostlive 

Krannich, C. R. (2004). 101 Secrets of highly effective speakers: controlling fear, 

commanding attention. New York: Pergamon Press 

http://search.ebscohost.com/login.aspx?direct=true&db=ufh&AN=7109347&site=ehostlive
http://search.ebscohost.com/login.aspx?direct=true&db=ufh&AN=7109347&site=ehostlive


56 
 

MacIntyre, P. D., & Gardner, R. C. (1991). Methods and results in the study of 

anxiety in language learning: A review of the literature. Language 

Learning, 41, 85-117. 

McCroskey, J. C. (1977). Willingness to communicate: Personality and 

interpersonal communication. Thousand Oaks, CA: Sage. North, M., & 

Rives, J. (2001). Virtual reality therapy in aid of public speaking. 

International Journal of Virtual Reality, 3, 2-7. 

Schwarzer, R. (1986). Self-related cognition in anxiety and motivation: An 

introduction. Hillsdale, NJ: Erlbaum.  

Scovel, T. (1978). The effect of affect on foreign language learning: A review of 

the anxiety research. Englewood Cliffs, NJ: Prentice Hall.  

Suryana.  (2010).  MetodePenelitian – Model 

PraktisPenelitianKuantitaifdanKualitatif(Class Handout) 

UniversitasPendidikan Indonesia, Bandung, Indonesia. 

 

 

 

 

 

 


